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A newsletter from the Office of Developmental Education "Good teaching cannot be reduced to technique; good teaching comes from the identity and integrity of the teacher." -Parker J. Palmer,
The Courage to Teach
The Teaching Profession: Faculty as Leaders
As a philosophical construct, the notion of "faculty as leaders" places the creation and control of the learning environment squarely into the hands of faculty. " [T] eacher-leadership integrates the notions of teaching and leadership. It is a process rather than a positional concept… [and] is grounded on professionalism and collegiality" (Pounder, 2005) .
A number of researchers have spoken eloquently about the actions and traits of faculty leaders. Sherrill (1999) defined faculty leaders as individuals with the ability to provide exceptional classroom instruction built upon a solid understanding of the discipline and coupled with sound pedagogical knowledge. It is this idea, that excellent instruction is the marriage of a thorough understanding of the discipline with sound knowledge of teaching and learning strategies, which gave rise to City Colleges of Chicago's Faculty Development Seminars (FDS), in which faculty learn research-based best practices for improving learning and student engagement. Silva et al. (2000) defined faculty leaders as those with the ability to:
• nurture relationships;
• model professional growth;
• encourage change; and • challenge the status quo (p. 22).
According to Darling-Hammond et al. (1995) faculty leaders are those individuals who are constantly looking for ways to improve learning and the educational experience as a whole. Berry and Ginsberg (1990) described faculty leaders as individuals who also engage in mentoring and coaching, and are always learning through formal professional development as well as through more informal venues such as reading and sharing with colleagues. Harris and Muijs (2003) define faculty leaders as individuals who are focused on improving learning through the development and modeling of effective pedagogy. Faculty leadership is exercised in professional collaboration, coaching, mentoring, leading work groups and instructing in professional development activities. 
Tech it Out
Community College Performance
While community colleges offer broad access to higher education, these institutions have also been the subject of criticism for low graduation and transfer rates. Under the federal metrics currently used to measure graduation rates, colleges report the number of full-time, first-time undergraduates who have completed a degree within 150 percent of the normal completion time. Defenders of community colleges have long complained that the federal method is too simplistic because it relies on measures that are more appropriate for four-year institutions. For example, federal measures fail to track outcomes for part-time students even though the majority of community college students are part-time. Community colleges also serve significant numbers of minority, poor, and nontraditional students. The enrollment patterns of these students often fluctuate because of work and family responsibilities and they many need more than the allotted three years to complete an associate's degree.
In July, 2008 researchers from a six-state consortium of state agencies and community colleges released a report documenting student outcomes which addressed some of the limitations of the federal reporting system. When both full-and part-time students were included and degree completion time was extended out to six years, degree completion rates improved significantly. For example, in Florida, the rate of full-time students who completed a degree almost doubled from 19 percent to 35 percent when the time to degree was extended to six year. When extended time to degree was applied to Florida's part-time students, the number earning degrees almost tripled from seven percent to 20 percent.
To read more about how federal agencies measure community college productivity and the related policy implications, see the references noted below. 
References
Bailey, T., Crosta, P., & Jenkins, D. (2006). What Can Student Right-to-Know Graduation Rates Tell Us About
A Better Mouse Trap: The Student Assessment of Learning Gains (SALG) Student Course Evaluations
During the opening activities of a workshop on student course evaluations, 50 or so college faculty and administrators from across the US, Canada, Japan and Taiwan reached the following consensus:
• Everyone does student course evaluations;
• Words used by the group to describe evaluation instruments included: bad, flawed, unfair, unhelpful, and useless;
• Student course evaluations generate a sense of suspicion and persecution among the faculty and are viewed as more of a popularity contest; and
• Student course evaluations never get at the heart of what we need to know: Did the student learn under the guidance of the faculty?
Elaine Seymour (University of Colorado-Boulder) felt the same way. In the late '90's Seymour and a group of colleagues created an innovative introductory chemistry class. Her research showed that instructors using the nontraditional methods received lower scores on evaluations even when other measurements showed that students learned more than those in traditional courses. Seymour and her colleagues were observing a phenomenon that has been documented in a growing body of research. Gender and racial bias, faculty dress, student expectations, level of the course, assigned grade, etc. all significantly impact student course evaluations yet have nothing to do with whether or not the student learned. • To positively introduce students to the discipline being taught and to help connect the subject to the students' personal experiences;
• To help students master the foundational skills they need to be successful in advanced classes or in their chosen career;
• To allow each student to embrace and explore the curriculum in his or her own unique way; and
• To continually improve learning and teaching.
CCC's faculty leaders balance these goals with a fundamental commitment to academic integrity.
The role of faculty leaders and professionals also means not only having a vision for the classroom, but acting upon that vision. For some of us acting on that vision means pursuing additional education. For others, it means developing and implementing a concrete plan to create the kind of classroom environment we have envisioned. For some it means engaging in the difficult task of self evaluation to determine if the techniques and strategies used are bringing about the desired learning experience. For still others, acting upon our profession means that we reach out to mentor new adjunctions, first-year faculty, and yes, even administrators. For some of us, it means beginning to think and act as the leaders and professionals that we are. Whether pursing additional knowledge, planning and strategizing, evaluating, mentoring or taking those first leadership steps, the most telling hallmark of faculty leaders is engaging in all these activities not because we are coerced or forced, but for the love of our disciplines and for the most human of endeavors -learning.
In this month's edition of Catalyst you will find professional development opportunities, calls for papers at professional conferences, access to a discussion board, articles on faculty leadership, and--in the technology section--access to a free on-line faculty evaluation form designed to help students provide a more objective evaluation of instruction by articulating the learning gains they have made in the course. On behalf of the staff in the Office of Developmental Education, we hope that these resources will help each of you more fully engage in instructional leadership and the profession of teaching and learning.
